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Professionally oriented foreign language education is well known to enhance 
student’s professional competence and be a factor of successful development in 
professional sphere if there is a system of foreign language education taking into 
account certain society’s social and economic needs for a specialist using a foreign 
language successfully in his/her professional activities [1, p.20]. According to О.H. 
Miroshnikova, «there is a need to search such universal technique of foreign language 
education, which will fit Bolonskyi context greatly and guarantee language and 
universal professional education integration, encouragement of student’s activities on 
this basis, and the development of their professional-languages and personal-
professional competencies» [2, p.326]. So, we must create a certain system of joint 
educator’s and student’s activities which shares their responsibility for education 
process and guarantees proficiency in using language. To have better results we must 
motivate students in foreign language learning. 
There is a new technological technique, which used with other technologies, 
helps us to fulfill this task: a foreign language portfolio. The word «portfoliо» is 
derived from French porter - carry and feuille - sheet. A portfolio is a compilation of 
works and revisions collected by a foreign language learner over a given period of 
time. It is a document in which those who are learning or have learned a language can 
record and reflect on their language learning and cultural experiences. A portfolio 
enhances development of learner’s productive activities as well as his/her personal 
development as a participant of an educational process. 
European Language Portfolio was developed by the Council of Europe and 
launched into different countries in 1998-2000. It is a 3-part document in which 
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language learners can record their language learning progress and cultural 
experiences. There is an adult version, with standard presentation of the passport 
across Europe, and a junior version for younger learners. The portfolio belongs to the 
learner and can be added to and up-dated as needed. European Language Portfolio 
contains a language passport which its owner regularly updates. A grid is provided 
where his/her language competences can be described according to common criteria 
accepted throughout Europe and which can serve as a complement to customary 
certificates. The document also contains a detailed language biography describing the 
learner’s experiences in a target language including cultural experiences and which is 
designed to guide the learner in planning and assessing progress. Finally, there is a 
dossier where examples of personal work can be kept to illustrate one’s language 
competences.The language portfolio is a part of compulsory foreign language 
education program in many European universities.  
There is a working portfolio and a presentation or assessment portfolio. The 
working portfolio is a neat collection of worksheets and assignments the learners 
work on during a course. What makes a working portfolio differ from a regular 
notebook or file is that the learners are requested to revise their first version of the 
assignment, so there are at least two versions of each assignment included in the 
portfolio; the first draft and the revised version. A second difference is the reflection 
attached to each assignment. The learners are requested to reflect on the learning 
process as well as on the product of learning. The presentation portfolio, on the other 
hand, is a selective file which includes assignments used for assessment and not only 
for feedback. The teacher might want to include some core assignments in the 
presentation portfolio, to make sure that there is some standardization in the 
assessment. The learners are invited to choose a fixed number of assignments they 
find best represent their present stage of learning. The learners choose what evidence 
of their competence will be presented and assessed. 
There is not necessarily one correct framework of the portfolio, so we will propose a 
framework that includes the basic portfolio elements: 
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 An introduction in which the learners introduce themselves and the content of 
their portfolio. 
 A core part of the portfolio which includes the assignments on which the 
teacher wants all the learners to be assessed. 
 A self-chosen part which includes a fixed number of assignments. The 
assignments might differ from learner to learner as the learners choose the 
evidence of learning they believe present their knowledge, skills and effort in 
the best way. The learners are requested to explain why they chose the artifacts 
in this part. 
 A conclusion in which the learners briefly discuss the message they want to 
pass on to the reader. 
The general aim is to encourage language learners to assess their proficiency in 
languages within the Common European Framework of Reference and toproduce 
their own Language Portfolio. The aims of European Language Portfolio are: to 
motivate learners in foreign language learning and to provide a record of the 
linguistic and cultural skills. Its functions are: to enhance the motivation of the 
learners, incite and help learners to reflect, plan and learn autonomously, encourage 
learners to improve their plurilingual language proficiency, enrich intercultural 
experience and carry out reflective and developmental independent work, enable 
them to inform others in a detailed and internationally comparable manner.  
Portfolios have attracted a great notice in recent years due to the teachers 
pioneering in using them. The teachers have integrated portfolios into instruction and 
assessment, gained administrative support, and answered their own and students’ 
questions about portfolio assessment. Portfolio is a tool that allows students to show 
their best works. Portfolios include a range of work samples and experiences 
reflected through essays, poetry, projects, audio or video tapes, pictures and awards. 
Anything else that demonstrates who they are academically and professionally can be 
included in a portfolio. Teaching portfolio classroom management requires careful 
consideration of these portfolio outcomes and the end products that result. 
The main interest is focused on reliability, validity, process, evaluation and time. The 
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concern applies equally to other assessment instruments. Portfolio is an assessment 
instrument that conforms every teacher's purpose perfectly, is entirely valid and 
reliable, takes little time to prepare, administer, or grade, and meets each student's 
learning abilities. Portfolio assessment is the systematic, longitudinal collection of 
student’s works created in response to specific, known instructional objectives and 
evaluated in relation to the same criteria. Assessment is carried out by measuring the 
individual works and the portfolio as a whole against specified criteria. Portfolio 
deals with the responsibility of the learner, with teacher’s guidance and support [3]. 
There are some benefits of portfolio assessment seen in contrast to traditional 
forms of assessment. There are many advantages for teachers and learners: 
 They enhance learners’ motivation by providing something personal and 
tangible which they can build up and develop over the course. 
 They help learners to reflect on their own learning and achievement by asking 
them to make choices, review, compare and organize their own work. 
 They enable learners to look for new cultural experiences by opening their eyes 
to the possibilities available to them. Part of portfolio work involves ‘show and 
tell’ sessions where learners talk about their experiences and look at other 
portfolios. 
 From a teacher’s point of view, portfolios lead to greater learner autonomy 
since they involve self assessment, learner responsibility and parent 
involvement. 
 Learners can work in their own time on different sections of the language 
portfolio. 
Portfolio takes a lot of planning to set a very clear purpose. Purpose can be to 
provide evidence that students are recognizing and taking advantage of opportunities 
to see, find, use, learn about, and experience foreign language and foreign culture 
outside the classroom. There is a need to set goals, for example, developing 
enthusiasm for the language and developing life-long learning skills. The students are 
given the handouts on concerns, needs, and definitions [3]. The teacher develops a set 
of portfolio objectives and decides what the outcomes will need to be. This includes 
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the projects, the end products, strategies students will work with, skills gleaned and 
the overall experiences that students will have. To cover various educational 
technology applications the educator may develop more than one setting plan. To 
empower students it is necessary to involve them in the development. For example, 
the students are asked what they would need to consider when deciding what their 
best work is and what constitutes quality work. Once this list is developed, the 
students may use it routinely when deciding what projects or pieces of projects to 
include in their portfolios. The first step in using portfolio is to make students collect 
everything they do in a folder. Later, teacher can give «portfolio days», on which 
students work on their portfolios by revising, annotating, organizing and adding self-
assessments. The students give a written plan of action and a goal on a day previous 
the «portfolio day». The students who did not submit this note are given assigned 
work. The students have learned how to set goals by themselves. While the 
students are working on their portfolios, the teacher works with individual students 
and gives mini-lessons where difficulties and questions of the students are being 
discussed. If the students want to get the information, they can find mini-lesson in a 
corner on one of the blackboards. The mini-lessons are very useful. 
In foreign-language learning, oral skills are typically considered more important 
than reading and writing skills. Since oral language use of a target language system in 
both controlled and spontaneous situations cannot be captured through written means, 
the use of audiotapes and videotapes, takes on increased importance. So, all teachers 
can include audio and video tapes in the portfolios. There may be spontaneous speech 
samples which show the student's ability to use the language communicatively. In 
other cases, the audio or video tapes may be dialogues that the students had to 
memorize. The audio or video tapes are also useful in assessing accuracy of 
pronunciation in the target language. In those portfolios where there are at least two 
audio or video tapes and where the first was done early in the school year and the 
second late in the year, it is possible to assess the student's growing oral skill in the 
target language. 
While this is true the written samples in the portfolios also provide important 
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information regarding the growth in the target language. Depending on the emphasis 
given to the development of reading skills and the ability to compose written products 
in the foreign language, the use of written products are part of the student's portfolio. 
Portfolios which contain numerous and dated writing samples prove to be very useful 
in assessing growth in writing ability in the target language. Some teachers include in 
the portfolio various drafts of students' writing assignments. These are especially 
valuable since they show the developmental stages of writing in the foreign language 
in response to their teacher's comments regarding their attempts to complete the 
written assignment. As part of the process of examining the contents of each portfolio 
the teacher prepare written commentaries on the contents. The comments are useful 
in aiding learners to formulate guidelines for foreign-language portfolio assessment. 
In addition, the commentaries are useful in planning for the following year's student 
portfolios. 
We believe these comments illustrate the strengths and weaknesses of a particular 
portfolio and may be a great benefit. The material in the portfolio helps to determine 
both the level of proficiency attained by the student in the foreign language classroom 
and the strategies used by the teacher of a foreign language to assess her students' 
acquisition of the language. The commentary also enables the teacher for improving 
the assessment process that will be useful for the multiple audiences for which the 
portfolio is prepared; that is, the teacher, the student, and the student's parents. 
In the field of foreign-language education, the advantages of using portfolios are 
obvious. They provide students with opportunities to display good works, serve as 
means for critical self-analysis, and demonstrate mastery of a foreign language. 
Nevertheless, an important distinction between a content area such as math or science 
and learning a new language is that the learner's ability to use the language is the 
primary object of study. It becomes important that a student portfolio captures as 
many ways as possible the learner uses while mastering the target language. Thus, 
portfolio enables students to describe their level of proficiency, think about goals and 
how long it will take to achieve them, reflects on partial competence and 
plurilingualizm. The language portfolio technique helps students to maintain 
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optimum level of motivation in mastering foreign language. All the authors working 
with language portfolio emphasize the advancement of motivation level and success 
in foreign language education as a result of its implementation [4]. We clearly 
recognize that the portfolio is a useful teaching, learning and 
motivating technological technique in   foreign language classroom and it can give 
students the opportunity to demonstrate their knowledge in a supportive way that 
takes into account their individual needs and empowers future specialists to live in 
the 21st century. 
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НАВЧАННЯ ПИСЕМНОГО МОВЛЕННЯ НІМЕЦЬКОЮ 
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Одним із найважливіших завдань підготовки ад’юнктів, які мають 
нефілологічні спеціальності, постає формування у них мовної та оперативної 
готовності до створення мовної продукції, близької або адекватної реальним 
